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Introspection and self-reflection

• Am I taking anything for granted?

• Am I holding on to something I need to let go?

• Am I achieving the goals that I’ve set for myself?

• Which is worse: failing or never trying?

• When did I last push the boundaries of my comfort 
zone?



Qs for you 
and me?

What are your instructional strategies?

• methods

• approaches

• techniques

• resources

Why do you teach in that particular way?

Would you like to do something different?

Why?/Why not?



Overview

 21st century skills

Task-based language teaching (TBLT)

Problem-based learning (PBL)

Project-based learning (PjBL)

 Multimodality

Conclusion



This is …



21st century learning and teaching



Educating for the uknown

We teach them for what might come!



21st century skills

4Cs

communication 

collaboration 

critical thinking 

creativity



Three broad domains of competence: 

Cognitive Interpersonal Intrapersonal

(Pellegrino and Hilton, 2012)



The Cognitive Domain:

critical 
thinking

information 
literacy 

reasoning and 
argumentation 

innovation



The 
Interpersonal 
Domain:

communication

collaboration

responsibility

conflict resolution



The 
Intrapersonal 
Domain:

flexibility

initiative

appreciation for diversity 

metacognition



Deeper 
learning = the process through which an 

individual becomes capable of 
taking what was learned in one 
situation and applying it to new 
situations, i.e. transfer

(Pellegrino and Hilton, 2012)



Teaching is not a rocket science, it is, in fact, 
far more complex and demanding work than 
rocket science.

- Prof Richard Elmore    



Who owns the learning?

Teachers 
need to 

be:

creative
use 

imagination 
and 

take 
risks.



Learner-centered and hands-on learning

Problem-
Based 

Learning



TBLT –
A task is a 
language teaching 
activity in which:

(Ellis, 2009)

meaning is primary

there is some kind of gap (information 
or opinion gap)

students use their own linguistic 
resources

there is a communicative outcome.



TBLT cycle (adapted from Willis, 1996)
PRE-TASK

Introduction to topic and task

TASK CYCLE

Tasks Planning Report

LANGUAGE FOCUS

Analysis Practice

Teacher explores the topic with the class, highlights useful words and phrases.
Students may be exposed to examples.

Students get involved in a real-
world activity with an outcome. 
They work in pairs or small groups. 
Teacher monitors. Mistakes do not 
matter.

Accuracy is important. The 
teacher stands by and gives 
advice.

Students exchange or 
present what they have 
done. Teacher listens and 
then gives comments.

Students examine and discuss specific 
features of the text.

Teacher conducts practice of new words, phrases 
and patterns  occurring in the data.
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SCAFFOLDING       
TASK 

DEPENDENCY          
RECYCLING

ACTIVE 
LEARNING     

INTEGRATION      
REPRODUCTION 
TO RECREATION

REFLECTION

7 principles of TBLT

(Nunan, 2004)



PBL –
a problem should 
be/afford:

ill-structured

real-world

engaging

multiple-solutions

feedback



Problem-based 
learning cycle 

(adapted from Hmelo-
Silver, 2004)

 

Problem scenario 

 

 

                                                        Formulate and analyse the problem. (C) 

Identify the 

relevant facts so 

that they can better 

represent the 

problem, (A) 

 

                                                                                                Self-Directed Learning 

Generate hypotheses 

about possible 

solutions. (D) 

 

 

Identify 

knowledge 

defficiencies 

relative to the 

problem. (E) 

 

 

Apply New 

Knowledge 

 

                                                                                               

Abstraction * 

 

                                           Evaluate their hypotheses in light of what they have learnt. (A) 



Self-directed 
learning

(Knowles, 1975) 
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A process in which individuals take the initiative

without the help of others in

diagnosing their learning needs,

formulating goals,

identifying human and material resources, and

evaluating learning outcomes.



A self-directed 
person is being:
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self-managing

self-monitoring

self-modifying



PjBL –
a driving question
which should be:

(Krajcek and Blumenfeld, 
2006)

feasible

real-world

worthwhile

meaningful

ethical



PjBL
cycle-
Essential Project 
Design Elements 

(BIE, 2015)



What do TBLT, PBL 
and PjBL have in 
common?

 Put students into authentic communicative 
situations

 Allow them to use all their language 
resources to deal with them

 Make learners aware of their needs and 
encourage them to take some of the 
responsibility for their own learning

 Learners are exposed to a wide variety of 
language and not just to grammar

 Learners get plenty of opportunities for 
sharing ideas, collaborating and 
communicating

 Often involve multi-disciplinary skills which 
can be brought from other subjects

 Promote higher-order thinking

 Encourage an authentic use of modern 
technology

 Students and teachers adopt new roles

 Learner-centered
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Assessment
(ongoing, 
formative, 
classroom…)

To improve learning, improve teaching

Goals and objectives

Appropriate and focused feedback



Examples:

Admit/Exit Tickets

One-Minute Papers

3-2-1 Countdown

Muddiest Point

Chain Notes

Classroom Opinion Polls

Misconception/Preconception Check



Multimodality

Meanings are made (as well as 
distributed and, interpreted, and 
remade) through many 
representational and 
communicational resources, of 
which language is but one.

(Kress and Leeuwen, 2001)
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MODES

=organised sets of semiotic 
resources for meaning making

• image

• gaze

• body posture

• sound

• writing

• music

• speech



Multimodality levels

1 Individual multimodality relates to the modal preferences of a person and this 
also relates to neurological and sensory aspects. 

2 Interactional multimodality pertains to communication, regardless of the 
medium or whether it is verbal or non-verbal. 

3 Instructional multimodality focuses on modes of instruction.

4 Institutional multimodality is also distinguished, at an administrative level, as 
learning that can be delivered through contact learning, distance learning or 
hybrid learning. 31



Multimodal
texts

They can be used in teaching as the basis for:

 critical engagement,

 redesign, or

 the explicit teaching of how modes construct 
meaning in specific genres.
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Why use multimodal learning?

Students’ learning 

becomes more meaningful, 

their understanding much better,

it mirrors real-life.
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To sum up: We have…

 identified the key concepts (points) in the definitions of 
TBLT, PBL, PjBL,

 discussed the main features of a task/problem/driving 
question,

 presented the frameworks for the TBLT/PBL/PjBL cycles, 

 discussed 7 principles of TBLTm

 defined and discussed SDL, and 

 posed and answered a question why multimodality should 
be part of a teaching/learning process. 
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Concluding thoughts…

1) Create independent thinkers and learners.

2) Empower our students to understand  how meaning is 
made and how to communicate successfully in diverse 
environments.

• Thus, we aid them to meet the 21st century 
educational, career and life  requirements.
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One more thing

• Build 21st century skills from the 
ground up

• Education is a social process

• Learners & teachers
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